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Abstract

 The purpose of this research study is to describe and analyze inclusive practices of Headstart, HS thereafter, review current literature of HS, inclusion of HS (Muccio, Leah, S. 2012) and address a problem of practice that has not been addressed in HS preschool classrooms: Assessment of Inclusive Practices.  This study will use a mixed methodology of qualitative (Creswall, 2012) and quantitative paradigms. Data will be gathered and analyzed (Saldana, 2013) by conducting interviews of teachers and directors of HS, observations and the use of the Inclusive Classroom Profile (ICP) (Soukakou E. P.2012). Findings will be discussed so that preschool students with special needs improves access to the preschool curriculum and improves their performance.   
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Assessing the Inclusive Practices of Head Start Preschool Classrooms
Introduction

Statement of the research problem

The researcher hopes to discuss the importance of the assessment of inclusive practices of Head Start preschool programs as currently the issue of assessment of inclusive practices is not been addressed.  Head Start (HS) preschool program is the largest provider of inclusive services for children with special needs in the United States (Muccio et al., 2014).  In 1972, Public Law P.L 92-424 mandated that 10% of the total children enrolled in Head Start programs reserved to serve children with special needs and their families (Allen & Cowdery, 2009).   In addition to including preschool students with special needs in Head Start, it is mandated by law to include preschool students with special needs all types of early childhood educational programs (Odom & Diamond, 1998). 

The Head Start Preschool Education Act of 1965 was a result of the Elementary and Secondary Education Act (ESEA) (Zigler & Styfco, 1995) of the Johnson Administration.  The goal of this law was to provide a Head Start for preschool school children between the ages of 3-5 years from low socio-economic backgrounds to close achievement gaps across ethnic and social demographics in America.   It is relevant to study about the assessment of Head Start inclusive practices because even though there are many mandates to assess the quality of the Head Start Preschool services (curriculum, parent involvement, and integrated services such as mental health, physical health and nutrition) assessing the quality of inclusive practices is not one of them. 

There are 6 chapters in this research proposal.  The researcher will discuss the purpose of the study, type of research, research questions, significance of the study, assumptions, delimitations and definition of key terms in the first chapter. The literature will be reviewed in the second chapter. The methodology will be discussed in the third chapter. Data analysis will be described in the fourth chapter. The fifth chapter will describe conclusions and implications and appendices on the sixth chapter. 
Purpose of Study

The purpose of this study is to discuss the importance of assessing the quality of inclusive practices in Head Start classrooms in order for students with special needs to access the preschool curriculum and improve student performance.  Head Start preschool is an early childhood education program available for three and four years of age children to income eligible children from low socio economic backgrounds (Schmit & Ewen, 2012).  According to Allen and Cowdery, (2009) currently 900,000 children and families are served by the Head Start programs throughout the nation.  It is believed that high quality Early Childhood Education (ECE), specifically formal preschool education, provides a critical foundation for social, emotional, and cognitive development.  These skills are necessary for learning and becoming lifelong learners (Cannon & Karoly, 2007).  
Public Law PL 92-424 enacted in 1972 mandates Head Start program to enroll 10% of the student population with children with special needs (Allen & Cowdery, 2009). Even though a few studies on including children with special needs in Head Start and other early childhood education programs were found, only two studies were found about assessing inclusive practices of Head Start classrooms (Muccio et al., 2014; Soukakou, 2012). According to Allen and Cowdery, (2009) the enrollment of students with special needs in preschool classrooms have increased in the last forty years.  The researcher strongly believes that assessing inclusive practices will improve the access of the preschool curriculum and improve student performance of students with special needs in Head Start classrooms.

In today’s competitive global society, with ever increasing technology and literacy demands, it is crucial that children develop powerful academic and social skills to be successful in attaining high levels of academic achievement.  According to Cannon, (2007, p.1) “The concept of using the early childhood years to boost school readiness and ideally set students on a positive trajectory is not new.”  School readiness is a critically important factor in a child’s ability to move fluidly through the PK-12 educational system and beyond.  The myriad of school readiness activities that a child-centered preschool program provide can impact overall educational achievement, adult earnings, and income potential throughout an individual’s lifetime.  Child-centered preschool programs which focus on developmental and academically focused curriculum can have a positive generational effect to move families out of poverty.

Inclusive practices of Head Start preschool classrooms (Muccio et al., 2014), other preschool classrooms and early childhood educational programs & settings (Odom & Diamond, 1998) is a way to give an opportunity acquire education to the underrepresented minority groups.  It is important of assess the quality of inclusive practices of Head Start preschool classrooms using an assessment instrument such as the Inclusive Classroom Profile (Soukakou, 2012), conducting interviews of teachers and program directors and conducting observations of the classrooms in order to improve access to the preschool curriculum for children with special needs so that they can improve their performance by receiving a quality preschool education.

Type of Research, Research Methodology and Research Design

Type of Research:

A mixed method study will be utilized to assess inclusive practices of Head Start preschool classrooms.  The answers for the qualitative research paradigm will be obtained by using the case study research design.  According to Creswell  (2012), a case study is the study of an issue within a real life through detail in-depth data collection involving multiple sources of information.  Teachers and program directors of Head Start preschool classrooms will be interviewed.  Preschool classrooms will be observed.   Interview and observation data will be analyzed (Saldana, 2013) in order to get an in-depth understanding of the issue of inclusive practices.  Answers to quantitative research paradigm will be obtained by the use of the Inclusive Classroom Profile (ICP) which is specifically designed for the purpose (Soukakou, 2012).  By understanding the experiences of HS teachers along with the program directors and assessing the current inclusive practices of Head Start preschool classrooms, recommendations will be made at district and county level for transformative change to be implemented to improve access of the preschool curriculum and to improve student performance of children with special needs in the Inland Empire.

Research Topic: 

Assessment of inclusive practices of Head Start preschool classrooms to improve access of the preschool curriculum and to improve student performance of students with special needs.

Purpose Statement:
The purpose of the research study is to assess current inclusive practices (Muccio, 2012; Soukakou, 2012) of Head Start preschool classrooms and to improve access of the preschool curriculum and to improve student performance of students with special needs in the Inland Empire.

Research Questions – Qualitative Research 
1. How do Head Start preschool teachers define, describe and explain inclusive practices (including children with special needs with typical peers) in their daily interactions with students?

Sub Questions

a. How do Head Start preschool teachers define Inclusive Practices in their daily interactions with students?

b. How do Head Start preschool teachers describe Inclusive Practices in their daily interactions with students?

c. How do Head Start preschool teachers explain Inclusive Practices in their daily interactions with students?
2. How do Head Start preschool program directors define, describe and explain Inclusive Practices (including children with special needs with typical peers) in their daily interactions with students?

Sub Questions

a. How do Head Start preschool directors define Inclusive Practices in their daily interactions with students?

b. How do Head Start preschool directors describe Inclusive Practices in their daily interactions with students?

c. How do Head Start preschool directors explain Inclusive Practices in their daily interactions with students?
Research Question (s) – Quantitative Research
How have inclusive practices within Head Start classrooms impacted student performance?

Hypothesis: High quality inclusive practices have an impact on student performance.


Null Hypothesis: The quality of inclusive practices does not have an impact on student performance.
Independent Variable: Inclusion in Head Start
Dependent Variable(s): Student performance/outcomes 


Significance of the Study


This study is significant because it has the potential to transform inclusive practices of Head Start preschool classrooms in the Inland Empire. The researcher will be sharing the findings of the research study with pertinent administrators of Head Start administrative agencies (Riverside County Office of Education, San Bernardino County Superintend of Schools, California Head Start Association, National Head Start Association and the Office of Head Start of U.S. the Department of Health & Human Services. Specific information can be used by these agencies in providing in-service trainings to HS teachers and program directors to improve the quality of inclusive practices.  In addition, the researcher strives to share the data and the importance of the utilization of the assessment tool: Inclusive Classroom Profile to measure the quality of inclusive practices as a best practice even though this is not mandated by the Office of Head Start.

Assumptions

It is assumed that preschool teachers and program directors of Head Start programs do not have a background (knowledge, skills or experience) of early childhood special education or including students with special needs.  The educational requirements and certifications/permits to work with preschool students do not require a background (knowledge, skills or experience) of early childhood special education or including students with special needs.  


It is assumed that teachers and program directors will be comfortable to answer the interview questions and provide honest responses and ask clarifying questions if needed.  It is assumed that the teachers will be comfortable during the observation of their classrooms and during the assessment of inclusive practices. 
Delimitations

This research study delimited to Head Start preschool programs (all day & part day) in Riverside and San Bernardino Counties and not any not any other early childhood education or preschool programs.
Definitions of Key Terms

Preschool and Early Childhood Education (ECE): Formal education and learning experiences that occur from ages 3-5 years in center base early childhood education classrooms (Cook, Klien, & Chen, 2012). 

Inclusive Practices, Early Intervention and Inclusion:  These terms are used interchangeably to refer including children with special needs with typically developing peers in preschool settings (Allen & Cowdery, 2009; California Department of Education, 2009; Cook et al., 2012; Sandall, Hemmeter, Smith, & McLean, 2006)
Children with Special Needs, Children with disabilities, Atypical Children: Children with an identified disability and are qualified to receive special education services with an Individualized Education Program (IEP) (Allen & Cowdery, 2009; Cook et al., 2012).

Children who are typically developing: Children who are developing according to the expected age range (Sandall et al., 2006)
Preschool Students: Children between 3-5 years of age.
Least Restrictive Environment (LRE): - Educating children with special needs with children without special needs with support and services  (Sandall et al., 2006)
Individualized Education Plan (IEP): Education plan developed for children as mandated by federal law for children with an identified disability and qualified to receive special education services (Allen & Cowdery, 2009; Cook et al., 2012).

Free and Appropriate Public Education (FAPE): The right of children with special needs to obtain public education as mandated by the passage of PL 94-145 in 1975 (Cook et al., 2012)
Chapter II – Literature Review

This chapter reviews current literature and examine the importance of early high quality early childhood education programs, describe Head Start (HS), describe inclusive practices in Head Start preschool practices, describe the benefits of preschool inclusion and to discuss the importance of measuring the quality of inclusive practices and conclusions will be made about the connectedness between the literature and the research topic.
Theme 1 - Historical Context of the Problem – Importance of High Quality Early Childhood Education 
Since the 1950’s significant educational legislation has been the cornerstone of innumerable debates and concerns regarding the critical importance of education.   Following the launching of the Sputnik, America became involved in the national effort known as the “space race.”  Today, the Obama administration has focused on the “Race to the Top” (RTT) initiative.  Providing high quality early childhood education for preschool children is part of this initiative.  At the heart of continued improvement in our nation’s history is making educational resources more equitable and attainable,  I believe that the Head Start Preschool program with continued endurance, funding, and professional development can and will play an important role in including children with special needs.   Head Start preschool program is the largest provider of inclusive services for children with special needs in the United States (Muccio et al., 2014). Free and Appropriate Public Education (FAPE) is a right mandated by law (Allen & Cowdery, 2009; Cook et al., 2012) for children with special needs. Research based quality inclusive practices will allow preschool children with special needs to have access to a high quality preschool curriculum in order for them to improve their performance. 
In today’s competitive global society, with ever increasing technology and literacy demands, it is crucial that children develop powerful academic and social skills to be successful in attaining high levels of academic achievement.  According to Cannon, (2007) “The concept of using the early childhood years to boost school readiness and ideally set students on a positive trajectory is not new.” (p.1). School readiness is a critically important factor in a child’s ability to move fluidly through the PK-12 educational system and beyond.  The myriad of school readiness activities that a child-centered preschool program provide can impact overall educational achievement, adult earnings, and income potential throughout an individual’s lifetime.  Early childhood education programs that provides preschool education with an emphasis in developmentally and culturally appropriate practices along with a play base learning approach to teaching academics in their curriculum can have a positive generational effect to move families out of poverty.

     The literature review (Cannon & Karoly, 2007; Schweinhart et al., 2005; Reynold, 2002) strongly supports that children who attend high quality preschool programs  have an overall advantage on social, emotional, cognitive, and school readiness skills when compared to students who did not attend a preschool program (Schweinhart et al., 2005).  Economists have found that high-quality early childhood education offers one of the highest returns of any public investment, more than $7 for every dollar spent. (Reynold, 2002). According to Sandall et al., (2006) the Performance Standards and the Child Outcome Framework of the Head Start Program sets expectations that the children leave the program ready to enter school.  In addition, Head start programs do provide more equitable access to educational resources and are helping to close the achievement gap for millions of children across the nation (Cook et al., 2012).  These programs were developed and targeted to focus on children who have been defined as “left behind” for numerous reasons, but primarily due to socioeconomic factors.  The programs are funded by the federal and state government and their primary intent is to target children in poverty (Zigler & Styfco, 1995).  It is the responsibility of our nation to support the youngest members of our society who begin their educational journey at the age of three years old.  As stated by research (Cannon & Karoly, 2007; Sandall et al., Schweinhart et al., 2005; Reynold, 2002) It is crucial to provide high quality early childhood education programs so that children will be ready socially, emotionally and academically ready to become lifelong learners and to contribute to the society.
Theme 2 - Birth of Head Start Preschool Program
Head Start is a federally funded comprehensive early childhood education program which was born in May 1965 (Allen & Cowdery, 2009; Cook et al., 2012).  The initial funding came from the Lyndon Baines Johnson administration’s “war on poverty.”  According to Sinclair, (1993) Head Starts focus was to provide a comprehensive education for children living in poverty for one year before they enter kindergarten. The Elementary and Secondary Education Act (ESEA) (Zigler & Styfco, 1995) was created as a result of the growing awareness of serious inequities and achievement gaps in the American public educational system.  The inception of the Head Start program was intended to assist children to overcome setbacks or obstacles caused by poverty.  The Johnson administration was responsible for the passage of Title I federal funding (Maldonado & Winick, 2006; Schmit & Ewen, 2012) which enabled the Head Start Program to begin. Head Start initially was formed as an eight week summer program staffed with many volunteers dedicated to fighting the war on poverty. Since the inception of this early childhood education program 49 years ago, millions of children and their families were helped get a "Head Start" (Hodskins, 1975). 
Theme 3 - Head Start Curriculum 
Head Start has been referred to as the nation’s premier federally sponsored early childhood education program.  The Head Start curriculum is a child-centered program which focuses on the whole child: cognitive, social emotional, motor skills, along with mental and physical health.  Providing a high quality preschool education for all children while preparing them with school readiness skills with academic and social emotional are utmost important to the Head Start program (Hodskins, 1975; Schmit & Ewen, 2012).   
The curriculum emphasizes the importance of the participation by the family in order to enrich the child’s educational experience while supporting the family.  Effectiveness of Head Start education has been proven by extensive research to be very successful (Schweinhart et al., 2005).  In the experimental  longitudinal study (Schweinhart et al., 2005)  conducted in 1964,  3 and 4 year old children who attended have been followed for 40 years to learn the impact that Head Start preschool program had on these individuals.  It was found that children who attended Head Start preschool program completed high school, had higher earnings and had committed fewer crimes when compared to their counter parts who did not have the experience of a Head Start preschool program.  This study highlights the Head Start program as the most important social and educational investment in children, families, and communities that our nation has undertaken. 

In providing a comprehensive educational plan for children and families, Head Start takes pride in promoting family involvement, providing education, nutrition, mental health services and including children with special needs. According to Cook et al., (2012) Head Start set a precedent in parent involvement in the classroom and on policy committee.  Serving children with special needs has strengthened Head Start’s ability to individualize instruction to all children (Perkins-Gough, D., 2007). Many children have benefitted from Head Start preschool program because of the comprehensive services Head Start offer to children and families.

      In the Head Start Impact Study (HSIS) data was gathered from 2002 to 2006 to learn about school readiness outcomes.  This longitudinal experimental study gathered data from over 5,000 three and four year old students and followed them until 1st grade.  The sample of the student population represented nationwide Head Start grantee and delegate agencies. School readiness outcomes were measured by using standardized cognitive assessments of language and literacy, prewriting, and math skills administered at the end of each year through first grade.  It was found Children offered the chance to enroll in Head Start as 4-year olds had higher scores on six of eight measures of language and literacy than children not offered enrollment as 4-year olds 

(Puma et al., 2010)  

Inclusive practices is emphasized in the Head Start Curriculum.  According to Muccio et. al. (2014), Head Start preschool program is the largest provider of inclusive services for children with special needs in the United States. 
Theme 4 - Including Children with Special Needs in Head Start Classrooms and Inclusive Practices:

After the passage of the Head Start Act of 1965, It was mandated in 1972 with the Public Law PL 92-424 that 10% of the total children enrolled are reserved to serve children with special needs and their families (Allen & Cowdery, 2009; Muccio, 2012: Maldonado & Winick, 2006; Muccio et al., 2014).  The intent of this mandate was to offer inclusive opportunities for children with mild to severe disabilities who were otherwise excluded from preschool settings (Hodskins, 1975).  Currently the majority of children included in Head Start preschool programs are children with speech and language impairments.  According to Perkins-Gough, D., (2007) in an interview conducted with Edward Zigler, Director of the Office of Child Development mentions that serving children with special needs has strengthened Head Starts ability to individualize instruction to all children.  Edward Zigler served in the planning committee of the Head Start program in 1965.  He is often called "the father of Head Start."  The importance of establishing a universal preschool program in the United States is shared.  Inclusion works best when collaborative practices are implemented between parents and educators (Cook et al., 2012; Zigler & Styfco, 1995). Parent involvement and obtaining parent input in making decisions for children with special needs is mandated by the law.  Head Start was the pioneer (Cook et al., 2012) in influencing legislators of the importance of parent involvement in the classroom and at policy development level.  Even though the Head Start program provides comprehensive services to typical and atypical children, and uses many tools to assess the quality of services, assessing the inclusive practices is not one of them. In a study conducted by Sinclair (1993), in the early identification of preschoolers with special needs in head start, it was found that that Head Start successfully mainstreams children with moderate to severe disabilities.
Theme 5 - Inclusive Practices in early childhood education:
According to Hodskins, (1975) during the early years the number of students with special needs enrolled in early childhood education classrooms were low.  Since then there has been a shift in preschool inclusion.  The number of children with special needs in mainstream educational settings has tremendously increased in the last thirty years (Allen & Cowdery, 2009). This increase is due to laws and legislation being implemented to support students and individuals with special needs and their rights.  Teachers play an important role in helping families to get access with special education and inclusive practices (California Department of Education, 2009). The support of the Council for Exceptional Children (CEC) established in 1922, the power of private citizens, and the historic Supreme Court decision of Brown vs. Board of Education of 1954 are to be credited for the support with integration and inclusion of students with special needs (Cook et al., 2012).  Children with special needs are first of all children.  It is important to recognize the student primarily by their name and the disability as a secondary measure.  In recommended practices  Sandall et al., (2006) discuss the joint statement developed by the National Association for the Education of Young Children (NAEYC) and the Division of Early Childhood (DEC) of inclusive practices in early childhood education programs: child-focused practices, cultural/linguistic sensitivity, family-based practices, interdisciplinary models, learning environment and technology application (p.29).  A portrait of preschool inclusion was conducted by Brown & Odom (1999).  In this study that consisted 112 preschool children with and without disabilities, it was found that both children with and without disabilities exhibited similar behaviors and engaged in play activities.  It was mentioned that children with disabilities received more adult support, while children without disabilities engaged in social play with children.  This study emphasized the importance of inclusive practices so that children with disabilities can learn skills from their peers without disabilities. Brown & Odom, (1999) states that inclusion as a placement strategy for children with special needs has been widely disused in the last two decades. Comprehensive research has revealed the effectiveness of inclusive practices in early childhood education programs.  

Historical perspectives of individuals with special needs in the United States as (Allen & Cowdery, (2009) stated were: 

forget and hide - until the middle of twentieth century individuals with special needs were kept out of site 

screen and segregate - when students with special needs attended public schools around the 1950’s special education was provided in a segregated manner which lasted for about twenty years.

identify and help – students with special needs received support and services as a result of social and political activism during the 1960’s.  A program called Child Find was established in 1960’s to identify children with developmental delays.

include and support – case laws had a major impact to include and support students with special needs in school settings. 

History of inclusion and laws

Landmark legislation paved the path for students with special needs with their education, related services, accommodations and modifications to their curriculum.  According to (Allen & Cowdery, 2009; Cook et al., 2012), the following laws have made a major impact for students with special needs: 

Public Law PL 88-164 of 1963 which provided federal funds for University Affiliated Facilities.

Public Law PL 90-538 of 1968: which was the enactment of the Handicapped Children’s Early Education Program (HCEEP). The focus was on young children.

Public Law PL 92-424 of 1972 which mandated 10% of the total children enrolled in Head Start programs serve children with special needs and their families.

Public Law PL 99-457: The Education of the Handicapped Children Act of 1975. This law is considered the Bill of Rights for Handicapped Children (Allen & Cowdery, 2009, p.36).  According to (Cook et al., 2012) “This law legitimized the field of early childhood special education (p. 14).” This public law is to be re-authorized every ten years. Because of this law young children with special needs and or at risk and their families are able to access special education services.  

In 1986, the most comprehensive law was passed by the Congress of the United States which allowed services for our youngest members with special needs: children birth to 3 years.  The birth of the Individualized Family Support Plan (IFSP) which emphasizes support to the child and the family.  In 1997 this law also divided the services between preschoolers (Part B) and Infants & Toddlers (Part C and change to Part H).

Public Law PL 101-476: The Education of the Handicapped Act Amendments of 1990

The name of the PL 99-457 was changes to Individuals with Disabilities Education Act (IDEA).  This new law emphasizes the importance of addressing individuals with disabilities using the people first terminology, importance of parental involvement and educating students in the Least Restrictive Environment (LRE).

Public Law PL 101-336: American with Disabilities Act (ADA) of 1990 was passed.  The main focus of this law is to guarantee access for individuals with special needs with civil rights protection in all private and public entities. 

Public Law 108-446: Individuals with Disabilities Education Improvement Act (IDEIA) of 1994. The most recent reauthorization allows early intervention services until kindergarten (Allen & Cowdery, 2009; Cook et al., 2012)

Theme 6 - Assessing the Quality of Head Start Preschool Inclusive Practices Using the Inclusive Classroom Profile (ICP):

Inclusive Classroom Profile (ICP) (Soukakou, 2012) is an assessment tool that is designed to observe children with identified disabilities in the classroom during the daily routine such as play and learning activities, interactions with peers and adults that take place with all children in the classroom. The focus of the ICP is on practices that support high-quality.  Structure of the ICP according to Soukakou, (2012) is as follows: 

The ICP is a 7 point Likert-type rating scale which rates the quality of daily classroom practices ranging from 1 (practices considered highly inadequate for promoting children’s active participation in the group and meeting their individual needs) to 7 (practices that promote to the highest degree children’s active participation in the group through individualized strategies and accommodations). The measure includes 11 items, each comprised of quality indicators under the form of qualitative descriptions of various practices. These are:

1. Adaptations of space and materials/equipment

2. Adult involvement in peer interactions

3. Adults’ guidance of children’s play

4. Conflict resolution

5. Membership

6. Relationships between adults and children

7. Support for communication

8. Adaptation of group activities

9. Transitions between activities

10. Feedback

11. Family-professional partnerships

12. Monitoring children’s learning (p. 3)
In her research paper Soukakou, (2012) states that the traditional measures used by early childhood education programs to capture inclusive practices are not sufficient to obtain a true essence of inclusive practices that takes place in preschool settings.  The Inclusive Classroom Profile is research- based, has good internal consistency and provides evidence for validity.  The Inclusive Classroom Profile was used to study the Head Start Instructional Professionals’ Inclusion Perception and Practices by Muccio et al., (2014).  The results revealed that the assessment tool was effective in measuring the inclusive practices, access, participation and supports for the children with special needs in Head Start classrooms.   The highest scores were obtained in instructional practices in large groups and the lowest scores were obtained in instructional practices in small groups.  In a mixed study, the Inclusive Classroom Profile observational quality rating scale was utilized to collect quantitative data about the inclusive practices of forty Head Start preschool classrooms (Muccio, 2012).
To summarize, implementation of Head Start preschool was a call to answer for children living in poverty to provide access to a quality preschool education so that they can get a head start in life.  The literature review strongly supported the conviction that children who attended high quality preschool programs (Cannon & Karoly, 2007) have an overall advantage on social, emotional, cognitive, and school readiness skills when compared to students who did not attend a preschool program (Schweinhart et al., 2005).  Head start preschool programs provide equitable access to educational resources and are helping to close the achievement gap for millions of children across the nation (Cook et al., 2012).  According to Brown & Odom, (1999) learning from peers without disabilities is beneficial for children with disabilities.  This study stressed the importance of inclusive practices in early childhood programs.  Comprehensive research has revealed the effectiveness of inclusive practices in early childhood education programs for the development of social and intellectual development of children with special needs. It is stated that supporting families access to special education services are a key role played by teachers of the early childhood programs (California Department of Education, 2009).  According to Zigler & Styfco, (1995) providing inclusive practices for children with special needs from the Head Start programs has had a positive effect on the children as well as their families.  In a longitudinal study conducted with 159 Head Start children from 1989 to 1992 by (Sinclair, 1993), it was found that identifying and providing services at the early stage of enrollment of children in Head Start programs have been a success of inclusive practices.  Since Head Start is the largest federally funded preschool program offered to children and families from low socio-economic background and includes children with special needs, it is very important to assess the quality of the inclusive practices using a research based assessment tool in order to provide a quality inclusive experience so that children with special needs will have a high quality preschool education (Allen & Cowdery, 2009; Cook et al., 2012; Leah S. Muccio et al., 2014; Soukakou, 2012; Zigler & Styfco, 1995).  Only two studies were found on the assessment of inclusive practices of Head Start preschool classrooms.  Much research is needed in assessing the quality of inclusive practices.
Chapter 3 – Methodology

The purpose of Chapter III is to discuss the research methodology, research tools, data collection, data analysis and the dissemination of data.  

Research Design and Method – This study will use a mixed method study to assess the inclusive practices of Head Start preschool classrooms will be utilized.  The answers for the qualitative research paradigm will be obtained by using the case study research design.  According to (Creswell, 2012) a case study is the study of an issue within a real life through detail in-depth data collection involving multiple sources of information.  Interview data will be analyzed (Saldana, 2013) in order to get an in-depth understanding of the issue from conducting interviews of teachers and program directors of Head Start preschool classrooms.  The answers to my quantitative research paradigm will be obtained by the use of the assessment tool: Inclusive Classroom Profile (ICP) (Soukakou, 2012).  By understanding the experiences of HS teachers along with the program directors and assessing the current inclusive practices of Head Start preschool classrooms, I plan to make a transformative change improving access of the preschool curriculum for children with special needs in the Inland Empire.
Research Design and Tools

Research tools that I will utilize for my research study are interviews, observations and the Inclusive Classroom Profile (ICP) assessment tool developed by Soukakou, (2012).  The participation pool to conduct interviews (Seidman, 2012), for my study will be chosen through purposeful sampling and self-selection process. I want to make sure that the participants have a work history and experience in serving as teachers and directors in Head Start preschool programs because my objective of the case study is to learn about their experience of inclusive practices (including children with special needs with typical peers).  

i. Teachers who have served as Head Start teachers for at least 5 years

ii. Teachers who have had students with an I.E.P (other than for speech and language services) for at least years.

iii. Teachers who are currently serving students with an I.E.P (other than for speech and language services) 

iv. Directors who have served as Head Start Directors for at least 5 years
The Head Start preschool classrooms to assess inclusive practices will be chosen among the classrooms of the teachers who participated in the interviews.

Participants, Setting, Data Collection and Analysis

For the purpose of this assignment, I interviewed a Head Start teacher and observed inclusive practices of a Head Start preschool classroom for data collection and analysis. Ms. V. met my criteria stated above in the purposeful sampling (Creswell, 2013; Saldana 2013).  She been a teacher in the Head Start classroom for over 20 years and currently has 3 students with Individualized Education Plans (I.E.P) in her classroom with 13 typically developing preschoolers between three and four years.  Also Ms. V. has teaching experience with children with special needs for ten years. Out of the 16 students 10 students are Hispanic, 5 students are Caucasian and1 student is African American. Both the teacher and the paraprofessional are Hispanic. The interview was conducted after the children were dismissed.  Since I had already established a professional relationship with Ms. V., it appeared that the interview questions were answered in a comfortable manner.  There were ten questions (Appendix A). The interview took an hour and a half.  I followed up (Seidman, 2013) on what Ms. V stated and listened more, talked less and asked questions. During the interview the teacher repeated, “I love working with students with special needs.” “I need more support because the children are young and all of the 16 children need my help” “I have lots of paper work with assessments, curriculum and I have to keep up with everything.” Ms. V shared that at times her job becomes very stressful due to the demands placed by student J’s parents who happens to be attorneys.  Ms. V shared that initially she felt intimidated because of their profession. Student J is a 4 year old boy who has a diagnosis of Down Syndrome. Student J has a 1:1 assistant who works with him.  According to Ms.V, the assistant does not have any training to work with children with Down Syndrome, any other disabilities or preschool children. The teacher ended the interview by stating that she and her paraprofessional needed on-going professional development trainings to work with students with special needs and to make inclusive practices successful to all of her students and families. 

The classroom observation (Appendix C) was conducted in Ms. V’s class a couple weeks after the interview.  The observation took place from 12:30pm to 2:30pm.  The focus of the observation was to observe inclusive practices during play time, instruction time and snack time.  There were 3 adults and 15 students (including 3 students with special needs – 2 students with Down Syndrome and 1 student with a diagnosis of Developmentally Delayed) on the day of the observation: Ms. V, teacher, Ms. M, paraprofessional and Ms. K (1:1 assistant designated to work with student J). Staff members assisted all children as needed. i.e. during outside play, teacher facilitated the Duck Duck Goose.  When Student J left the circle a few time, Ms. M prompted J by helping him by holding his hand, running with him etc…  The 2nd student with Down Syndrome is a girl and her name is student R.  I observed that two peers helped R to climb the play structure.  Student M with the diagnosis of Developmental Delay had a major behavior melt down when the paraprofessional reminded him it was not time to go inside as he kept trying to open the door to enter the classroom. 

Qualitative data gathered from the interview (Saldana, 2013) of the Head Start teacher and the data collected from the observation (Creswell, 2013; Saldana 2013) was analyzed using the ATLAS Ti software. My analytical process was 1st to determine codes for the frequently used words and phrases and to determine 1st and 2nd level coding.  I developed structural coding and descriptive coding (Saldana, 2013).  From these codes, I developed categories such as inclusive practices, special education, teacher support, children with IEPs…etc.  There were a few sub categories I developed from two of the categories. Upon developing categories I analyzed my data looking for patterns.  In addition, I also triangulated my data between the interview, observation and member checking (Creswell, 2013; Saldana 2013).  It was interesting that the Head Start teacher ended the interview by stating that she and her paraprofessional needed on-going professional development trainings to work with students with special needs and to make inclusive practices successful to all of her students and families.  This validates my quest for wanting to conduct this research study in order to make a transformative change in Head Start preschool classrooms with inclusive practices.
Dissemination

Data will be kept secured and under lock and key in order to protect the privacy of the research participants.  Data will be destroyed according to the expectations of the school of doctoral studies of the College of Education of California State University San Bernardino.   
Chapter IV - Data Analysis

Qualitative data gathered from the interview (Saldana, 2013) of the Head Start teacher and the data collected from the observation (Creswell, 2013; Saldana 2013) was analyzed using the ATLAS Ti software. My analytical process was 1st to determine codes for the frequently used words and phrases and to determine 1st and 2nd level coding.  I developed structural coding and descriptive coding (Saldana, 2013).  From these codes, I developed categories such as inclusive practices, special education, teacher support, children with IEPs…etc.  There were a few sub categories I developed from two of the categories. Upon developing categories I analyzed my data looking for patterns.  In addition, I also triangulated my data between the interview, observation and member checking (Creswell, 2013; Saldana 2013).  It was interesting that the Head Start teacher ended the interview by stating that she and her paraprofessional needed on-going professional development trainings to work with students with special needs and to make inclusive practices successful to all of her students and families.  This validates my quest for
wanting to conduct this research study in order to make a transformative change in Head Start preschool classrooms with inclusive practices.
Chapter V – Conclusions and Implications

In summary, for the purpose of this assignment, my research questions were answered by the interview and the observation (Creswell 2013) that I conducted. 

Research Question

1. How do Head Start preschool teachers define, describe and explain inclusive practices (including children with special needs with typical peers) in their daily interactions with students?
It was rewarding to hear Ms. V, Head Start teacher ending the interview by stating that she and her paraprofessional needed on-going professional development trainings to work with students with special needs and to make inclusive practices successful to all of her students and families.  This validates my quest for wanting to conduct this research study in order to make a transformative change in Head Start preschool classrooms with inclusive practices.
Based on my mixed method research study and its findings, I intend to make the following recommendations to the funding agencies of Head Start programs of Riverside and San Bernardino Counties to make a transformative change in Head Start classrooms in the Inland Empire.   

(a) Increase staff development trainings for teachers to better equip them with training and knowledge to work with students with special needs.  Provide coaching, modeling and demonstrate learning opportunities for teachers by inviting early childhood special education teachers to the Head Start preschool classrooms so Head Start preschool teachers will increase the access and equity of the preschool curriculum for children with special needs to improve their skills.
(b) Implementation of the utilization of the Inclusive Classroom Profile assessment tool to assess Head Start preschool classrooms as a best practice even though it is not mandated by the federal government.  This may help the funding agencies and the grantees to offer high quality inclusive practices, with planning of inclusive practices. Eventually, it would be ideal for this assessment tool to be incorporated by the state or federal evaluation process of the Head Start program. 
In conclusion, I wish to add my research findings to the existing body of research.  My research will impact the lives of preschool students by improving the access to the preschool curriculum so that their performance will be improved by attending high quality preschool programs that offer inclusive practices.  

Chapter VI- Appendices
APPENDIX A

Interview Questions for Head Start Preschool Teachers

Research Question:

1. How do Head Start preschool teachers define, describe and explain inclusive practices (including children with special needs with typical peers) in their daily interactions with students?

Interview Questions:

1. How do you define inclusive practices (including children with special needs with typical peers) in your daily interaction with students?

2. How do you describe inclusive practices (including children with special needs with typical peers) in your daily interaction with students?
3. How do you explain inclusive practices (including children with special needs with typical peers) in your daily interaction with students?
4. Can you describe your relationship with students with special needs?

5. Can you describe your relationship with the families of students with special needs?

6. Can you describe the support you receive from your program director on inclusive practices?
7.  What are the successes of inclusive practices in your classroom?

8. What are the challenges of inclusive practices in your classroom?
9. How has Inclusive practices changed in the last 5 years? 
10. How do you want to change the current inclusive practices?
APPENDIX B

Interview Questions for Head Start Preschool Program Directors

Research Question:

1. How do Head Start preschool directors define, describe and explain inclusive practices (including children with special needs with typical peers) in their daily interactions with students?

Interview Questions:

1. How do you define inclusive practices (including children with special needs with typical peers) in your daily interaction with students?

2. How do you describe inclusive practices (including children with special needs with typical peers) in your daily interaction with students?
3. How do you explain inclusive practices (including children with special needs with typical peers) in your daily interaction with students?
4. Can you describe your relationship with students with special needs?

5. Can you describe your relationship with the families of students with special needs?

6. Can you describe the support you provide for teachers on inclusive practices?
7.  What are the successes of inclusive practices in your program?
8. What are the challenges of inclusive practices in your program?
9. How has Inclusive practices changed in the last 5 years? 
10. How do you want to change the current inclusive practices?
APPENDIX C

Research Question: How do Head Start preschool teachers define, describe and explain inclusive practices (including children with special needs with typical peers) in their daily interactions with students?
Date: ________
Time :___________(Begin) 
Time: _________ (End)
School: _____________ 
Classroom: ____________ 

	Subject (Who?)
	Observations (What?)
	Questions/Interpretations

	Students with special needs   
	
	

	Students w/o special needs
	
	

	Teacher interactions with  students with special  needs 
	
	

	Teacher interactions with students w/o special needs
	
	

	Student interactions during circle time/play time/instruction time
	
	


Objective field notes:

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

APPENDIX D

Please note: The Inclusive Classroom Profile (ICP) assessment tool will be inserted upon completion of the ICP training in October 2014. 
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