College of Education

Education Doctorate in Educational Leadership

EDUC 790 Research Seminar-2 

(1 unit)

Course Title and Number: Research Seminar, EDUC 790

Instructor: Patricia Arlin, Ph.D.

Office: CE 231, Doctoral Program in Educational Leadership
Office Hours: by appointment

E-mail: parlin@csusb.edu

Phone 909-537-5611

Year/Quarter: Summer 2014
Time/days/location: 12:00 – 1:50 p.m. Selected Saturdays during the Regular Summer Session. Room - CE 217. (10 hours of instruction = 1 unit of credit). Class meetings will be July 12; July 19; July 26; and August 2. Each of these four classes is extended by 25 minutes (12:00 – 2:15 p.m.) to meet the time requirement. The final assignment is to be turned in via E-mail  no later than August 25. 
Throughout Part 2 of these research seminars each student will make progress with respect to his/her “relevant, critical review of the literature”. All assignments are directed toward this goal. Students in the course and the instructor will provide feedback to assist in this process.

Wise Reflective Educator Statement

The College of Education of California State University, San Bernardino (CSUSB) is dedicated to the development and support of wise, reflective professional educators who will work toward a just and diverse society that embraces democratic principles.  The wise educational professional:

· Possesses rich subject matter knowledge.

· Applies sound judgment to professional practice and conduct.


· Applies a practical knowledge of context.

· Respects multiple viewpoints.

· Reflects and acts on professional practices and their consequences. 

(College of Education Conceptual Framework, 2006)

Program Objectives and Student Learning Objectives:

The following list is extracted from the full list of Student Learning Objectives and identifies the alignment of Student Learning Objectives and Student Indicators addressed. This seminar addresses only a subset of the indicators:

	Student Learning Objective:

Designers and users of quantitative and qualitative research to effectuate reform and increase student achievement. 

	
	Student Indicators:

a. Comprehends the relationship and relevance of various theories of knowledge to the study and application of research methodologies in education.

b. Knows the differences between quantitative and qualitative research design and how epistemological perspectives are reflected in those research methodologies.

c. Comprehends how theoretical paradigms and perspective are reflected in those research methodologies.

d. Recognizes the qualities of an effective research question that expresses a direction for inquiry in precise terms, that is based on a review of the pertinent literature, and that avoids the pitfalls of advocacy.

e. Knows what are frequency distributions and their meaning.

f. Knows what contingency tables are and how to test variable relationships.

g. Knows the concepts of reliability and variability.

h. Knows what is central tendency, variability, standard normal distributions, and the likelihood of getting an exact mean.

i. Knows what effect sizes are in evaluation studies and how to calculate them on SPSS.

j. Demonstrates the concept of hypothesis testing, the null hypothesis, the concepts of Type I and Type II errors, t-tests, analysis of variance (ANOVA), and procedures for running t-tests and ANOVA on SPSS or similar statistical software.

k. Demonstrates the ideas of predicting one variable from another (correlation/regression) and explanatory power versus reliability findings when interpreting correlations and regressions. 

l. Formulates a problem statement that represents a researchable question or set of processes.

m. Prepares a critical relevant review of the literature that situates the problem within that literature and indicates the importance of the problem to increase student achievement and/or close the achievement gap.

	Student Learning Objective:
Agents of change in education.

	
	Student Indicator:
a. Is cognizant of the benefits and effectiveness of the instructional program and is willing to alter the components when necessary.

b. Demonstrates visionary leadership.

c. Maintains a current knowledge base in instructional practices in order to identify necessary changes.

d. Maintains positive, meaningful, and sustaining relationships among colleagues and constituents to bring about positive changes.

	Student Learning Objective:
Visionary leaders.

	
	Student Indicators:

a. Develops a shared vision.

b. Plans and implements activities to support this vision.

c. Provides appropriate staff development to ensure the implementation of the vision.

d. Facilitates the stewardship of a vision of learning that is shared and supported by the school community.


Catalog Description

EDUC 790: Research Seminar – Mentors and guides candidates through the dissertation process. Doctoral students meet and discuss their progress with the cohort and faculty. Faculty supervised dissertation planning, research and preparation. Seminar must be repeated for a total of five units. 
Course Goals/Objectives (related to specific assignments).
Upon completion of this second seminar students will be able to:

· Select one article that is the best example of research in you topic area that you have found so far. Use Google Scholar to generate a list of articles which cited your article. Identify 5 key articles which are important to the development of this article and 5 key articles that subsequently cite your article. Develop a brief (1 page summary) of what you have discovered by carefully examining the reference lists for these articles. (See Krathwohl, 2009, chapter 6). (15 points). (This represents one form of citation analyses).

· Expand your ten article assignment (from EDUC 790 – 1) to 15 articles. Consider creating a table to display these 15 articles. Identify at least two different ways you can group the articles into at least 3 categories. Write a brief explanation of the criteria you used to develop the categories for the articles. (15 points). (S)*
· Create a table using Galvan (2009) as a guide that categorizes an important aspect of your topic. (K,S) (10 points). (K and S)
· Do a data reduction exercise in class using the article that can be found at the following website: http://www.cta.org/goodprincipals for the purpose of determining what, in fact, data are. (Krathwohl, 2009, chapters 12 - 15). (00 points).
· Prepare 7-10 pages of your literature review drawing on the resources developed through the four class meetings. Please electronically submit this start to your review by August 25, 2014. (25 points).
.
· Attend all sessions (4 points per session = 16 points.)

* “D” in the NCATE framework refers to Dispositions; “K” refers to Knowledge; and “S” refers to Skills. These terms are relevant to NCATE Standards 1, 2.

Grading: based on 76 available points.

Purpose and Course Design 

This course is the second of five one-unit seminars that are designed as general seminars for all doctoral students in the Ed.D. program in Educational Leadership. Accordingly the seminars do not focus on a specific content area but instead are designed to provide students with an overview of the requirements for completing a doctoral dissertation and a forum for discussing dissertation-related concerns and issues with other students. In particular, the seminar emphasizes the development and application of the relevant conceptual and research skills necessary for the completion of the dissertation, including the formulation of the dissertation proposal (selection of an area and a topic, formulation of appropriate research questions/hypotheses, rationale etc.), the development of the skills necessary for identifying and critically evaluating published research relevant to the chosen dissertation topic, as well as an appropriate research methodology for evaluating the hypothesis proposed. Ethical issues in the conduct of the research and in the preparation of a written dissertation proposal will also be discussed.
Articles/Textbooks

Required Text: 

Krathwohl, D. R. (2009). Methods of educational and social science research: The logic of methods (3rd. edition). Long Grove, IL: Wave Press, Inc. 

Optional Texts:

Cone, J. D. & Foster, S. L., (2006). Dissertations and theses from start to finish:  

   Psychology and related fields. Washington, D.C.: American Psychological Association.

Cooper, H. (1998). Synthesizing Research: A guide for literature reviews (3rd ed.).   

   Thousand Oaks, CA: Sage Publications Inc.

Galvan, Jose L. (2009). Writing literature reviews: A guide for students of the social and 

   Behavioral Sciences, (4rd. ed.)  Glendale, CA: Pyrczak Publishing.

Locke, K, F., Spirduso, W. W., & Silverman, S. J. (2007). Proposals that work: A guide

   for planning dissertations and grant  proposals (5th, ed.).  Thousand Oaks, CA:

   Sage Publications Inc.

Ruderstam, K. E. & Newton, R. R. (2007). Surviving your dissertation: A comprehensive guide to content and process (3n. ed.).  Thousand Oaks, CA: Sage Publications Inc.
Additional Readings:

Croninger, R. G., and Valli, L. (2009). Mixing it up about methods. Educational Researcher, 39, 541-545.
Henson, R. K., Hull, D. M., and Williams, C. S. (2010). Methodology in our educational research culture: Toward a stronger collective quantitative proficiency. Educational Researcher, 39, 229-240.
Kamler, B. & Thompson, P. (2008). The failure of dissertation advice books: Toward alternative pedagogies for doctoral writing. Educational Researcher, 37, 504-514.

Lin, E., Wang, J., Spalding, E., Klecka, C. L., & Odell, S.J. (2011). Toward strengthening the preparation of teacher educator-researchers in doctoral programs and beyond. Journal of Teacher Education, 62, 239-245.

Van Aalst, J. (2010). Using Google Scholar to estimate the impact of journal articles in Education. Educational Researcher, 39,387-400.

Course Evaluation Plan

All student work must demonstrate academic and research rigor of doctoral-level quality. These one unit seminars are graded on a Pass/Fail Basis. To successfully pass the course the student must be able to:

1. actively participate in all activities and discussions

2. complete each short assignment.

3. present a draft of their Problem Statement for comment. and feedback.

4. attend all seminar sessions.

5. develop an entry for the portfolio.
Portfolios

Students are reminded to select required and optional artifacts from this course for submission to their Portfolio.  Each Portfolio will contain the following elements:

1. Statement of Purpose in the Ed.D. program.

2. Current (updated) resume.

3. Examples of coursework reflecting the Student Learning Outcomes and core concepts (e.g., papers submitted, tests completed, projects completed, etc.) with an indication of how each element submitted is relevant to their dissertation topic and research activities  

4. Summary of research and dissertation activities.  Students should submit a summary (no longer than one page for each element submitted) as to work dissertation chapters: a) Research Question; b) Literature Review; c) Methodology; d) Results; and, e) Conclusions.  The portfolio, over its development, should provide longitudinal evidence of activities related to completion of the dissertation.  Additionally, students may also submit a summary regarding any research activities that may be in addition to their dissertation. they have completed  

Additionally, students may include optional elements, such as, but not limited to:

      5.  Conference participation and/or presentations

      6.  Manuscript/publication drafts

      7.  Additional noteworthy course work/projects

      8.  Professional work samples

Reflection and Analysis – this will be completed for each element from #3 through #8 (both required and optional) included in the portfolio. 

Portfolios are to be submitted each summer quarter for evaluation.  It is the student’s responsibility to ensure they are creating and maintaining their Portfolio throughout the year.  

Course Calendar:

Saturday July 12:  A quick reporting out on current progress. Picking up where we left off: Tools for locating and using reports of studies. Is a research tradition or an invisible college beginning to emerge? Refining your search processes. Another tool: Google Scholar for citation analyses to identify ancestral and descendant literature.
Readings 

(1) Krathwohl (2009), Ch. 6. (2) Van Aalst, J.  (2010). Locke et al (2007) “notes”.
Saturday, July 19: Refining literature searches and constructing tables based on literature being reviewed. The relationship among citation analyses, tables and the literature review. 
Readings: 
(1) Review: Krathwohl, Ch. 6, 7, 9 (2009); Kamler & Thompson (2008);
(3) Selections from Galvan (2009) Ch. 7.
 Saturday, July 26: Continued discussion on the literature review/summary table relationship. Where do methods and ethics fit in this picture? Methods and Ethics – the doing of research. Ethical considerations from start to finish. (Table assignment due).
Readings: Lin et al (2011); Croninger & Valli (2009); Henson et al (2010). Krathwohl (2009) selections from chapter 12-15 and chapter 26.
Saturday, August 2: “What really are data?” Class exercise on “principalship”.
Monday, August 25:  Final day to submit via E-mail 7-10 pages of your literature review (or additional pages to a review “in progress). 
Course Policies

The Bulletin contains the University policy on plagiarism. Other course policies are contained in the evaluation section of this syllabus.

Commitment to Diversity

In our commitment to the furthering of knowledge and fulfilling our educational mission, California State University, San Bernardino seeks a campus climate that welcomes, celebrates, and promotes respect for the entire variety of human experience.  In our commitment to diversity, we welcome people from all backgrounds and we seek to include knowledge and values from many cultures in the curriculum and extra-curricular life of the campus community.  Dimensions of diversity shall include, but are not limited to, the following: race, ethnicity, religious belief, sexual orientation, sex/gender, disability, socioeconomic status, cultural orientation, national origin, and age. (from the CSU San Bernardino University Diversity Committee Statement of Commitment to Diversity, 1995) 

In keeping with the university’s Commitment to Diversity, the faculty of the College of Education fully support the Americans with Disabilities Act (ADA).  Faculty will provide reasonable accommodation to any student with a disability who is registered with the Office of Services to Students with Disabilities and who needs and requests accommodation.  If you are in need of an accommodation for a disability in order to participate in this class, please let me know ASAP and also contact Services to Students with Disabilities at UH-183, (909)537-5238.

Table 4.2: Steps in writing the Related Literature Section

Locke, Spirduso, & Silverman (2007)

1.  Determine the major concepts (2-3) that are pertinent to the proposed   research question. . . . What are the concepts that must be true for your  question to be appropriate or hypothesis tenable?

2. List concepts either in descending order of importance or in terms of logical presentation. That is, does one concept have to be understood before another can be introduced?

3. Prepare an outline with these major concepts as the major headings.

4. Under each major heading, list the articles that are most directly related (authors and dates only).

5. If the articles under a major heading cluster themselves and suggest a subheading, then arrange the clusters under the major topics in logical order.

6. Summarize in one paragraph the combined findings of each cluster of studies. 

7. Write an introductory paragraph explaining what the two or three major areas are and in what order they will be discussed. Explain why the order used was selected, if that is important. Explain why some literature may be omitted if it might seem logical to the reader that it would be included.

8. Write a statement at the end of each section summarizing the finding within each cluster of studies. Show how this summary of findings relates to those in the cluster of studies described in the following paragraphs.

9. Write paragraph at the end of each major topic, with a subheading, if appropriate, that summarizes the major points, supports the cohesiveness of the subtopics, and establishes the relevance of these concepts to the proposed research question.

10. Write a paragraph or short section at the conclusion that draws together all the major summarizing paragraphs.

11. Read the paragraphs and subject them to Steps 1-7 in the “Guidelines for Evaluating the Related Literature Section” (Table 4.3).

12. After do steps 1-11, return to the beginning and insert the documentation for each of the concepts in the proper locations. That is, document the statements made in each of the paragraphs by describing the studies leading to them or verifying them.

13. Each time a reference is inserted, place the complete citation in a special file for eventual compilation of a reference list.

14. After a week, re-read the related lit section and use Table 4.3. Make whatever revisions seem necessary and wait one more week.

15. Read again for coherence, continuity and smoothness of transition…  Check carefully for accuracy of all citations, and, again, edit for mechanics.
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